 SEQ CHAPTER \h \r 1Teaching English 101: Writing Program Expectations
Here is a quick summary of the most important practices and policies we expect English 101 teachers to follow.  A few things have changed over the years -- some that were once strong suggestions are now more like requirements -- so please read these items through.  If you would like more detailed explanation of these items, visit the Writing Program’s website at http://wp.rutgers.edu and look at “Resources for Teaching 101.” The specific URL where you can find more information on the topics is also listed below. Of course, there is room for variation even on some of these cardinal points.  If you have questions about a current or prospective practice of yours, please don’t hesitate to discuss it with the Writing Program staff on your campus.
1.  Put It In Writing:  In a written syllabus or course description, teachers must establish clear course policies at the start of the term (including attendance), and should then uphold those policies uniformly. You must also provide a written copy of each essay assignment to students before a given rough draft is due. See: http://wp.rutgers.edu/teachers/101/course_description_pedagogy/index.html 

2.  They Talk, You Listen:  Teachers should conduct classes in a discussion and workshop format as often as possible, in a lecture format almost never. See:

http://wp.rutgers.edu/teachers/101/course_description_pedagogy/index.html 

3.  Sequencing, Sequencing, Sequencing:  After and with the partial exception of Paper 1, all essay assignments must require students to write about at least two selections from the textbook.  The suggested combinations are as follows: Paper 1: reading 1; Paper 2: readings 1 and 2; Paper 3, readings 1-3; Paper 4: one or two previous readings and reading 4; Paper 5: readings 4 and 5 (and maybe one previous); Paper 6: readings 4-6 or any two readings from the semester and reading 6. Students will also read a seventh essay for the final exam.  For more on sequencing see: http://wp.rutgers.edu/teachers/101/sample_sequences/index.html 

4.  Samplin’ Students:  Teachers should always collect and review students’ rough drafts before the next class meeting.  The teacher should photocopy sample passages from the rough drafts, which can be presented in the next class in order to discuss strategies for revision. Teachers should rely on these sample passages to cover all issues related to student writing.  SEQ CHAPTER \h \r 1If you discover (say, after reading a batch of rough drafts) that many students are misinterpreting a passage or aspect of the assigned reading, a good way to address this problem would be to photocopy several examples of that misinterpretation from the drafts and then ask students, in groups, to re-read the passage in question and then to evaluate and revise the sample before them. For more information on using rough drafts see: http://wp.rutgers.edu/teachers/101/classroom_practices/index.html 

5. “Just Tell Us What You Want!”:  Teachers’ essay assignments should ask students to establish positions of their own, engaging in inter-textual analysis of the readings as support for their position.  Typically, your assignments should lead students to participate in an on-going discussion with the readings. For examples of assignments that encourage students to articulate their own positions while using textual evidence from the readings, see:  http://wp.rutgers.edu/teachers/101/sample_assignments/index.html  

6. Two times six times:  Students must write one rough and one revised (final) draft for each of six essays in the course of the semester.  Students must complete all six essays in order to pass the class. For a detailed list of requirements and course policy see: http://wp.rutgers.edu/teachers/101/requirements_policies.html 

7. More Is More:  Students’ revised drafts must total 30 pages for the semester (up by two pages from the previous requirement of 27 pages.)  Your assignments should set (and you should hold students to) a page-length requirement of at least five pages (especially for essays 3-6). Students are generally encouraged to write more if they can.  For a detailed list of requirements and course policy see: http://wp.rutgers.edu/teachers/101/requirements_policies.html 

8.  “Don’t change anything ! :-) ”:  Students must work in small groups (peer revisions groups) on the days when they bring rough drafts to class, reading and commenting on the rough drafts of two other students in the class.  Teachers provide guidance for peer review, usually in the form of a worksheet or set of questions that requires students to comment on certain important aspects of a given assignment. For tips on peer review see: http://wp.rutgers.edu/teachers/101/things_that_work/index.html 

9.  “Should I read or should I comment?”:  After (and with the exception of) Paper 1, teachers should not comment on students’ rough drafts.  With Paper 1 teachers should comment fairly extensively on the rough draft, less so on the revised draft.  Thereafter, teachers should write no comments on the rough drafts, but extensive comments on the revised drafts.  Teachers grade only the revised drafts. For more information on using rough drafts see: http://wp.rutgers.edu/teachers/101/classroom_practices.html 

11.  Tick...tick...tick:  Teachers must return one batch of revised drafts, with comments and grades, at least one class meeting --but preferably two class meetings-- before the next revised draft is due.

12. Be Prepared:  Teachers must come prepared to mid-term and final folder review, in the ways outlined in Darcy’s mid-term and final procedures memos.

13. “Nobody told me that was cheating!”: Teachers should take some time during the semester to discuss the problem of plagiarism and how to avoid it, perhaps with reference to our plagiarism policy: http://wp.rutgers.edu/teachers/101/media/plagiarism_policy.doc.  If a teacher suspects a student of plagiarizing in a paper, they should contact a director immediately. For ideas on how to discuss plagiarism and cheating in class, see: http://wp.rutgers.edu/courses/101/plagiarism_policy/index.html  

14. “Speak up, I can’t hear you”: We require each English 101 student to make three brief oral presentations in class. One of these presentations must be on a grammar issue. It is also useful to get students to make a short oral presentation of what they read in the Tutorama for that week or Link-o-mat for the current essay. That way, we know the class is introduced to these facilities and the presentation requirement is also met. Public Speaking exercises can be presented by a single student within a small group, by a single student before the whole class, or by a group of students before the whole class.  See:  http://wp.rutgers.edu/teachers/101/classroom_practices/public_speaking.html  

15. “Yes, we sweat the grammar too!”:  Though our pedagogy has always emphasized critical thinking, we also want to communicate to students that they must control patterns of error in grammar, syntax, and spelling and that they need to avoid careless errors.  You can use a policy that “papers with an average of four or more errors per page risk failing,” especially as a strategic way to encourage proofreading on early papers. See: http://wp.rutgers.edu/teachers/101/grammar_error_syntax/index.html 

